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Abstract In a collaborative two-stage exam, students complete an exam individually and then immediately complete it again in groups, allowing students to immediately discuss and receive feedback on
exam material while also giving them the opportunity to raise their exam grade. Currently, the impact of a collaborative exam on retention of material throughout the semester is unknown. We wanted to
know whether the collaborative retest promotes retention of material that is sustained throughout the semester. We exposed students to exam questions three times; an initial individual exam, an
immediate retest either in a group or individual setting and an unannounced individual learning test administered at the end of the semester. Isomorphic questions were used for the group and individual
settings. This was done for three exams which were given 10.5, 7.5 and 2.5 weeks prior to the learning test, allowing us to examine learning gains from group and individual retest settings as a function
of time. We find that the two-stage retest format improves learning gains when compared to an individual-only exam setting within 2-3 weeks of the initial exam, however retention decreases over time.
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